SAMPLE:  Electronic Notetaking
Research question:  What are causes for the movement to improve teacher collaboration in schools?  
Citation: 
Huberman, M.  (1993).  The model of the independent artisan in teachers’ professional relations.  Teachers’ Work: Individual, Colleagues, and Contexts.  Editors Judith Warren Little & Milbury Wallin McLaughlin.  New York: Teachers College Press.   
Critical Analysis/  RADCAB  
Pros:  Relevant,Appropriate, Details, Authority

Cons:  Current, Bias 

This is a generally pretty negatively biased article—not much respect for, belief in teachers, and at times is thus pretty frustrating.  However, I do think that this is an important critique of collaboration for its honest look at the costs, benefits, and obstacles in the way of collaboration.  
Summary of Key Ideas and Evidence
Main idea:  This is a conceptual paper reviewing various studies and rationales for collaboration vs. teacher autonomy.  Argues that collaboration may be hazardous—1.  normative and 2.  may not match actual school conditions.  
FIRES

Need for “workable balance between individual needs and collective responsibilities, one that transcends the artisan model but falls short of the communitarian or more managerial models” ( Huberman 14)


Artisan model:  as Levi-Strauss tinker/ bricoleur (1962).  No fixed set of principles that will work in all school situations, thus most teaching is idiosyncratic.  This makes technical discussions btwn teachers difficult.  (blames this for narrative dominating teacher talk).  Collaboration in far greater detail not only violates norms of autonomy but also might reduce ability of teachers to keep “context-sensitive, evolving, interactive responses” (Huberman 19) to students.

Realistically, collaboration may not lead to any change in classroom practices.  (24).  Teachers will work together when they share “similar ways of making sense of their experience” (Huberman 27).  Discussion that this places novices isolated (28).  Collaboration evolves from, tool sharing—thus keep closest to those who needs similar tools.  

Egalitarianism and noninterference=sign of professional respect “normative permissiveness” (30)

Critique of communitarian view: Nias (1989) critiqued for assuming individualism is a problem for teachers, and the shared mission.  Hargreaves (1989): collaborative cultures are like “Like good marriages, they have to be worked at.”  (p.14/33), not manadated by admin.  

Managerial (effective workplace and schools):  little evidence that collaboration leads to “durable, meaningful, and measurable changes” (35).  Innovation research shows temporary systems only.  Focus on principal=”an administrative system of managing schoolwide practice is translated into a behaviorist approach to classroom instruction” (39)==lowered cognitive goals for teachers and students.  (see also conclusion 45)

Need for “central coordination and individual autonomy” (41)

Shift focus from school level to dept or grade level collaboration—and preserve freedom of teachers in their classrooms

This may be messier and less likely to “seduce” than the other models which are “institutionally and instructionally naïve.  They are generous and rationally elegant, but they may not be sufficiently street smart or school smart.” (46)
Useful quotes

“task related collegiality. . .is much more evanescent, volatile, and brittle than initial observations had suggested.”  (12) 

“information exchanges are likely to be atheoretical and even nonreflective—exchanges of narratives rather than of programmatic messages” (27)

“the refusal of gifts invariably creates tension between the parties involved” (29) 

“high school are more centrifugal spaces” (32)

“associating teaching effectiveness with gains in pupil achievement levels. . .is an extremely restrictive way of defining either the social mandate of the school or the professional capacity of the teaching staff.  Here, once again, we are trying to refloat the demonstrably bankrupt tradition of process-product studies of teacher effectiveness, this time by aggregating the unit of analyses from the classroom level to the institutional level.” (42)

“Whatever the effects [of learning activities], they will be nonlinear ones, just as cognitive growth is unequivocally non-linear” (43)  ((reference is to classroom teachers’ discretionary activities))

The professionally individualistic system “is far more complex, coherent, and resilient ecosystem then most observers realize, and it has an awesome capacity to wait out and wear out reformers who would introduce a different division of labor” (44)
�Note the page numbers are included on all direct quotes!!!  





